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1.0. |

J Tanzani
universitie
institutions

versity

d In 2016-there were 59 universities (48 private &
11 public), employing about 9,000 academics

1 Total enrollment: 218,958 students-66% enrolled
in public universities & 34% in private universities

1 PRUs (allowed in 1998) enroll few students due to
inadequate infrastructure They are demand-
absorbing and for-profit, disguised



1.0. In

] Majorit
private) ar
(most of them
iIn PRUs

J Inadequate governmental budgetary allocations to
Pus, therefore inadequate T & L facilities

(public &
professors
ore dominant

1 PRUs have more financial problems-they depend
on student loans provided by HESLB

[ Tanzania Commission for Universities regulates all
universities & National Council for Technical Ed.
regulate non-university institutions



] Motiva pinion of

graduates an region
conducted b ncil of East
Africa.

 61% of TZ university graduates lacked requisite job
skills, were unfit for jobs, Uganda 63%

d Conclusion: Graduates from the EA universities
lacked employability skills due to massive
enrolment expansion & Inadequate T & L resources

 In my view: application of TA In course design &
curricular reforms is the factor



2.1 0

1. Find o areness
of the Tu ICc staff &
Its significanc s/course
design?

2. Explore academic staff views about graduates
unemployment/underemployment and the
potential application of the approach In
curricular/reform as a strategy of enhancing
graduates ‘competencies to reduce graduate
unemployment



driven de universities
& contribution
to national develo Ihood of enhancing

oraduates’ employabil |ty)

* 4. Solicit graduate students’ views on graduates
unemployment & solutions and application of
Tuning approach In curricular design to make
university education more competence-based to
enhance graduates employability.

* RQs are derived from the objectives above



1 Case stu Education
lic university
& has impleme icular reforms &
Introduced several new courses through
Institutional Transformation Program.

d SOED 1is one of the oldest schools (1960s) & Is
well-versed in matters related to curriculum design,
Implementation & evaluation.

d Sample size: 110 respondents (89 masters’ students
volunteers & 21 academic strategically selected to
reflect experience in curriculum design & impl.



J Quantitati
excel and quali

items)

Icrosoft
content analysis



4.0. M

 41. Aca
Approach

= 57% aware 0 Ificance In
curricular reform, a e design &
Implementation to make university education more
competence based.

= 43% claimed were unaware, but were sure to have
been using the approach without knowing it

= All were familiar with the concepts of OBE &
OBTL and 81% observed the two were applied In
course design at the UDSM




4.0. Major Findings Continued.................

« 4,2 Aca Tuning
Approach

"= 62% were 0 ng approach is
applied in HE curri rms & course design
can enhance graduate competencies & skills for
employment;

= BUT recommended capacity building of academic
staff in the approach & paradigm shift from the
dominant teacher-centered approach In university
teaching & consideration of cultural factors




= 48% suppo Tanzania that

university gra ployability skills
pecause university education IS not competence-
nased and recommended:

= Review university curricular to emphasize
competencies & practical skills

= Train university teachers to design competence-
based degree programs & courses

= Government to provide adequate resources




4.3. 8
= 43.1. nt to the
Labor M ment

=" 6/% agree
theoretical and
Recommendations:

= Design competent-based curricular

* |nvolve potential employers of university graduates &
labor market experts in curricular design

= Adopt competence-based T & L

= Conduct regular graduates tracer studies to get
feedback from employers

r market needs.



4.0. M

e 4.4. Vi ams &
Courses

e 4.4.1: Com

= 90% market-drive
& skill based. Reasons:

= |ntroduced without needs assessment, ad hoc basis

= Designers not trained in competence-based
curriculum design

= Profit motive dominates
» Poor teaching & learning conditions

€ not competence



4.0.

e 442.

= /6%-No.

= Focus on
saturate with ti

= Courses motivated by urge to generate extra
Income

= Address sectoral labor market needs, not holistic

= Not aligned to nation’s strategic development plans
& needs

* T & L methodologies cannot address national
needs

needs which



4.0.

e 443.
= 50% Ye

= |ntroduce
needs assess

= Not competence & ski
= Designed on ad hoc basis

= Teaching more teacher-centered
= |rrelevant

= Not focused on enhancing ability for self-
employment

r market

ased



Faculty Ranki

~N O U1 o

Critical thinking
Technical skills related to the job

Ability to plan, organize & prioritize work
Ability to solve problems

Decision making

Verbal communication

Ability to work In a team



« 9. Ability to ob
« 10. Time management

« 11. Ability to write technical/professional reports
« 12. Leadership skills

 13. Adaptability (Flexibility) (Adapting to different
work environments)

 14. Proficiency with computer software programs



4.4.4.
] Stud ies

Technica
Decision mak
. Ability to work In a team

. Ability to solve problems

Verbal communication

Time management

Ability to plan, organize & prioritize work
. Leadership skills

© © N O U~ WN



« 11.Abilit reports
 12. Proficien re programs
 13. Adaptability (
 14. Quantitative skills

 Concurrence in Rankings Between Faculty &
Students:

1. Critical thinking & analysis
2. Technical skills/lknowledge related to job
3. Verbal communication



4.5. St ment
& Caus

1 Students (
theoretical,
skills

1 Application of Tuni TL can enhance
competencies & graduates’ employability

L All student respondents agreed graduate unemployment &
underemployment were serious problem mainly caused by
graduates’ lack of competencies & skills required by the job
market (31.46%).

Other causes in rank order:

= [rrelevant curricular to the job market (28.08%)

Massive expansion of higher education (15.73%)

T & L approaches are not competence-based (7.86%)

Degree programs are not competence-based (6.74)

Lecturers’ lack of knowledge in designing CB programs (5.61%)

nis
uisite job



JFrom t are great
potentiall roach and
competence- ng In design

and 1mplemen Ity curricular to

enhance graduates’ employability.
 Constraints & challenges:

1. Poor teaching & learning conditions, e.g. large
classes, inadequate financial & human resources

2. Lack of training In the approach
3. Dominance of teacher-centered approach
THANK YOU!



Desig (34%)
Design arket in
consultatio

Include entrepre ployment skills

In curriculum (20.2%)
Change student assessment/evaluation mode (9%)
Use innovative teaching & learning approaches

Lecturers should learn or be taught how to design
competence-based degree programs



