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Notas de la presentación
We have been participating in the Tuning Africa Online course for the past few months. Through the course we have been challenged to reflect on our practices. During this process it was evident that  we should re-think and re-design our course/s. We chose the Education Practice (EDC) course because it is a core practical course in the four year Bachelor of Education (BEd) Programme. Being a core course implies that it is pivotal that students must pass this course in order to progress to the next year. The programme prepares pre-service teachers to teach at schools in Grades 7-9, working with children between the ages of 13-15 years old. Year 1 & 2 of the programme has a focus on theoretical and disciplinary concepts (85% theory and 15% practical); while in Year 3 & 4 of the programme there is a merging of theory and practice, with a practical  and contextual focus (85% practical and 15% theory). We are re-designing the EDC final year course – EDC 401 – using the Tuning Africa methodology.

The process of learning to teach is complex. There are a multitude of concepts and techniques important for pre-service teachers to learn in a programme. Programmes can give fleeting exposure to a multitude of theories, tips, techniques, concepts, skills and practices. But including all of the concepts in the programme is likely to result in an overcrowded and fragmented curriculum. On the other hand, programmes can be designed so that a mix of knowledge and skills combine to encapsulate the ideal university student at the end of the programme. At the University of the Western Cape (UWC), our goal is to prepare a holistic pre-service teacher with a balance of theoretical, practical and affective attributes, which is our plan for our students in the course EDC 401.
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Moderador
Notas de la presentación
This is the outline of the presentation. The presentation is divided into three parts. In the first part we set the context for the course to be re-designed with a focus on the course, EDC 401, and the type of student  registered at the University of the Western Cape (UWC). 

In the second part, the course will be re-developed and re-designed with a focus on competences, developing the ILOs and linking the teaching and assessment tasks.

In the final part of the presentation, the newly developed course is discussed in terms of the challenges, strengths and weaknesses.



1. CONTEXT OF RE-DESIGNED COURSE 

BACHELOR OF EDUCATION (BEd) 
360 Credits 

 
 
 

EDUCATION PRACTICE (EDC) 

EDC 201 

EDC 101 

EDC 301 

EDC 401 
60 Credits 

 

15 Credits 

15 Credits 

30 Credits 

CORE COURSE 

Moderador
Notas de la presentación
The course that is being re-designed is located within the Bachelor of Education programme (dark blue border) making up a total of 360 credits. There is approximately 1500 students within a cohort. The course Educational Practice (EDC) is developmental, from year 1 (EDC 101) to 4 (EDC 401), with the accompanying number of credits (see diagram). The course of interest is the compulsory full-time course EDC 401, defined by 60 credits, and on average have 250 students per year. This is a core course, if students fail, then they will have to repeat the course in the following year.

It is very evident given the number of students entering the course to the final year course (EDC 401) that the attrition of students is very high. There are varying factors that will be highlighted throughout the presentation that are likely to contribute to this attrition and drop-out of students. For instance, some may include,  (1) students dropping out because they are not coping with the course, (2) financial constraints mean that students have to drop out, (3) lack of support [from parents, university staff, peers], (4) lack of support from system [university not supporting their teaching and learning].



2.         THE COURSE EDC 401  

Programme/Course Credits Number of 
Students 

Bachelor of Education (BEd) 360 1500 
Education Practice (EDC) 120 1500 
EDC 401 60 250 

• Final year core EDC 401 course to be re-designed (60 credits) 
• Academic hour UWC = 60 mins; 10 notional learning hours per 

credit 
• More than half credits contribute to time at schools 
• Students are placed at schools for 9 weeks [Grades 7-9] 
• Below is a table of the credit values and student size 

 

Moderador
Notas de la presentación
As described earlier, the EDC 401 final year course is set within the Bachelor of Education programme in the Faculty of Education at UWC, fulfilling a credit value of the course is 360 credits. The total number of students within a cohort is approximately 1500 students  that is: 1st year = 500 students; 2nd year = 400 students; 3rd year = 350 students; 4th year = 250 students.

Being a core course, the Education Practice course carries a total of 120 credits. The EDC course has to be completed by every student. Consequently, the department has to carry the full complement of students within a given cohort. Thus the course is challenging to co-ordinate because there are so many variables influencing the smooth progress of the course. For instance, given the contextual and background challenges of students (mentioned in the previous slide), students are always faced with emotional or financial problems when placing them at schools. For example, it is very likely that many of the students are unable to afford the transport costs (bus, train & taxi fares) to arrive at schools every day. Or students might require psychological support to deal with issues at schools.

The EDC 401 course is the final year course in the programme. This course carries half the credits (60), and thus the pressure to ensure that the students progress is high. Given the above challenges, it is evident that the students require a great deal of support – academically and emotionally. This is within the context of the constraints within the course itself, lack of infrastructure at UWC [lack of lecture space for large classes, lack of teaching resources to train students], students’ financial constraints, students’ emotional challenges because of lack of parental support (many are first generation university students whose parents are un-educated), lack of support from the schools they are placed at, students are placed at dysfunctional schools because of the legacy of Apartheid. Communication with schools is pivotal to the success of the placements at school, therefore an aligned course would guide clear communication – and thus improve the students’ learning support.



3.       UWC STUDENT PROFILE 
The UWC Strategic Plan (SP) for Teaching and learning 

identified issues related to: 
• Students are working class 
• From disadvantaged communities 
• Early schooling - exposed to inferior education 
• Need learning support at university. 
• Staff must be trained to cope with students’ 

needs 
• A systemic approach must be taken, as there are 

challenges at many levels 
 
 
 

 
 

 

 

Moderador
Notas de la presentación
According to the UWC strategic plan, the historical location of the university can be classified as a Historically Black “Institution (HBI). Students’ profile is mainly working class. This profile has a number of consequences. UWC is competing with other higher education institutions, more elite, to attract high quality students. Many UWC students come from schools in disadvantaged communities where they are often subjected to inferior education, and are thus not prepared for university. The pilot National Benchmarking tests conducted at UWC in 2009 tested a sample of students in the areas of Academic Literacy, and Mathematics and categorized students into 3 domains of proficient, intermediate and basic bands. The tests indicated that UWC students would require programmes which offered a great deal of support to be able to assist their learning needs to achieve a degree of quality in a reasonable time period. Students may require additional time for their induction into academic literacy at university if they are to succeed. Without this support, throughput may be severely affected.
 




4.        CHALLENGES AT UWC 
Level Challenge 

UNIVERSITY • Apartheid legacy left dysfunctional schools 
• Many schools are still dysfunctional 
• Students entering university are under-prepared 
• University has to support learning and emotional needs 

FACULTY • Student numbers are increasing, many under-prepared 
• Faculty infrastructure limited and class resources 
• Faculty resources limited for teaching and extra support 
• Multiple changes of national curriculum impacts teaching 

PROGRAMME 
 

• Large class numbers lacking one-on-one engagement 
• Additional  time in curriculum for student support 
• Lack of classroom space for students to practice teaching 

techniques 
• Lack of teaching practice resources to guide lectures 

STUDENTS • Under-preparedness still experiencing Apartheid challenges  
• Financial problems 
• First generation university students – lack of parental support 
 

 

Moderador
Notas de la presentación
Due to the legacy of Apartheid, many students starting university are faced with being under-prepared because of their poor conceptual knowledge, lack of exposure to learning environments that are functional, as well as learners at school from both high and low SES environments.
These “critical challenges” facing education in South Africa are: 
Exposure to a dysfunctional schooling system
poor content and conceptual knowledge found amongst teachers
preparing teachers to teach in a variety of contexts
preparing teachers to teach students from diverse backgrounds (language, cultures, socio-economic backgrounds)





The UWC Strategic Plan (SP) for 
Teaching and Learning 

recommends 
• UWC SP recommends constructive alignment 
• Through channeling competences that 
• Addresses the ‘critical challenges’  
• Merging competences to support students 
• At three levels 
 National Curriculum competence requirements 
 Graduate Attributes competences 
 Faculty competences 

 

Moderador
Notas de la presentación
Prevailing conceptions of teaching by the academic staff at UWC may not adequately be able to respond to this type of student. For improved throughput, a different conception of teaching and learning is required (HEQC, 2008: 30). Academic staff development with regard to teaching and learning – theories of learning, curriculum alignment, teaching strategies, assessment and quality assurance – in this regard is implied as essential (HEQC, 2008: 31, 40, 42, 43). Thus investment in human capacity to conduct and reward development in teaching and learning is a priority (HEQC, 2008: 32, 33). Thus the Tuning Africa model would be essential as a support for academic staff at UWC.

The merging of the national, institutional and faculty competences will address the ‘critical challenges’ in South African education. Students will thus be prepared to tackle these challenges upon graduation.



5.   PROGRAMME COMPETENCES 
MERGING 

5.1   National Curriculum 
        Competences (MRTEQ) 
                   + 
5.2   University Competences 
        (Graduate Attributes) 
                   + 
5.3   Faculty Competences 
        (Education Practice) 

 

Moderador
Notas de la presentación
The influences of many systems shape the development of a programme – particularly at three levels.

National competences is shaped by the requirements of the national curriculum 
University competences is shaped by the requirements of the university, particularly the graduate attributes
Faculty of Education requirements is shaped by the experts in the faculty and their view of education


All these competences must merge to develop a UWC teacher graduate.

Each of the above will be explored  in the next few slides.



5.1                   MRTEQ 
 
Minimum Requirements for Teacher 

Education Qualification 
 



 
MRTEQ  

 Addresses “critical challenges” pre-service teachers 
face during their own education  through 

competences 
 

• Exposure to a dysfunctional schooling system 
• Poor content and conceptual knowledge found 
• Preparing teachers to teach in a variety of contexts 
• Preparing teachers to teach students from diverse 

backgrounds (language, cultures, socio-economic 
backgrounds) 

 

Moderador
Notas de la presentación
Due to the legacy of Apartheid, many students starting university are faced with being under-prepared because of their poor conceptual knowledge, lack of exposure to learning environments that are functional, as well as learners at school from both high and low SES environments.

These “critical challenges” facing education in South Africa are: 

Exposure to a dysfunctional schooling system
poor content and conceptual knowledge found amongst teachers
preparing teachers to teach in a variety of contexts
preparing teachers to teach students from diverse backgrounds (language, cultures, socio-economic backgrounds)




 
5.2 Graduate Attributes 



Graduate attributes addresses ‘critical challenges’ 
in South African HE institutions 

• Phenomenon of unemployed graduates 
• Pressing skills needs 
• Need to productively compete and participate 

in an increasingly globalised world 
• Need for citizenship attributes and orientation 

to the ‘social good’ 
• Perceptions of UWC graduates 
• Graduate attributes must be embedded at all 

levels of alignment in curriculum – teaching, 
learning and assessment. 

 
 

Moderador
Notas de la presentación
The UWC strategic plan outline the following: A study at UWC addressing the factors affecting student learning and Audit of staff needs outlined in the UWC strategic plan, suggest that UWC lack professional teaching and learning skills that influence student learning. This risk relates to aspects of teaching (such as communicating effectively, providing feedback to students, making clear what is expected in courses) and professionalism (such as being available for consultation at agreed upon times). As a consequence, graduate attributes was developed. These attributes should ensure coherence of teaching and learning at the institutional, faculty and disciplinary levels; and curricula should be aligned to ensure coherence of teaching, learning activities and assessment tasks. A need to revise, develop and align academic programmes is priority. Graduate attributes must be embedded at all these levels of alignment.

Therefore the role of the Tuning methodology is pivotal to support the process.




MRTEQ COMPETENCES 
Empowers teachers to develop theoretical, practical and 

affective competences 
1. Subject and Pedagogical Content Knowledge 
2. Social, contextual and inclusive 
3. Reflective practitioner 
4. Technological literacy and research skills 
5. Ethically, environmentally and socially aware &   active 
6. Skilled communicators 
7. Interpersonal Relations 
8. Professional competences 

Moderador
Notas de la presentación
The MRTEQ competences include eight competences combined or ‘mixed’ to highlight three attributes that a UWC graduate should accomplish, namely, theoretical, practical and affective clusters of competences.



UWC Graduate Attributes 
1. Inquiry-focused and knowledgeable: UWC graduates will be able to create new 

knowledge and understanding through the process of research and inquiry 
2. Critically and relevantly literate: UWC graduates will be able to seek, discern, use 

and apply information effectively in a range of contexts. 
3. Autonomous and collaborative: UWC graduates will be able to work independently 

and in collaboration with others, in a way that is informed by openness, curiosity and a 
desire to meet new challenges.  

4. Ethically, Environmentally and Socially Aware and Active: UWC graduates should 
be critical and responsible members of local, national, international and professional 
communities. They should also demonstrate a thorough knowledge of ethical, social, 
cultural and environmental issues relating to their disciplines and make professional 
and leadership decisions in accordance with these principles. 

5. Skilled Communicators: UWC graduates should recognise and value 
communication as a tool for negotiating and creating new understanding, interacting 
with diverse others, and furthering their own learning. They should use effective 
communication as a tool to engage with new forms of complexity in social and working 
life. 

6. Interpersonal flexibility and confidence to engage across difference: UWC 
graduates should be able to interact with people from a variety of backgrounds and 
have the emotional insight and imagination to understand the viewpoints of others. 
They should be able to work in a productive team, to lead where necessary and to 
contribute their skills as required to solving complex problems. 
 

Moderador
Notas de la presentación
These are the six UWC Graduate Attributes and the definitions of each competence. 



FACULTY COMPETENCES 
RESEARCH ON HOW STUDENTS TEACHERS LEARN 

 Theory Explanation Theorists 
Apprenticeship of 

Observation 
• Students come to the programme with 

pre-conceived ideas about teaching 
• Need to be addressed in programme 
 

Lortie (1975),  
Darling-Hammond 
Brandsford 

Enactment • Develop competences to enact what 
they know 

• Organise knowledge ‘for action’ 
 

Brandsford 
Darling-Hammond 
Grossman 

Metacognitive • Provide tools for analysis of situations 
• To understand how to handle 

complexity of teaching 

Flavell (1979) 
Brandsford 
Darling-Hammond 



 ALIGNING MRTEQ & GRADUATE 
COMPETENCES 

GRADUATE ATTRIBUTES MRTEQ 
1 Inquiry-focused and knowledgeable Subject and Pedagogical Content Knowledge 

2 Interpersonal flexibility and 
confidence to engage across 
difference 

Social, contextual and inclusive 

3 Reflective practitioner Additional 

4 Critically and relevantly literate Technological literacy and research skills 

5 Ethically, Environmentally and 
Socially Aware and Active 

Ethically, environmentally and socially aware &   
active 

6 Skilled Communicators Skilled communicators 

7 Autonomous and collaborative Interpersonal Relations 

8 Professional  teaching competences Additional 

Moderador
Notas de la presentación
The MRTEQ competences matches with the graduate attributes of UWC, on six levels, with an additional two key teaching competences, namely reflection and professional teaching competences. These are additional competences defining the key roles of teachers-in-training,  namely, that the Reflect on their practice and are Professional while conducting their practice.



6.   COMPETENCE DEVELOPMENT 
• Starts with reflection of current course 
• Then concept mapping of ideas 
• Developing patterns and themes  
• Aligning national curriculum and institutional 

competences [MRTEQ & GA’s] 
• Selecting ‘mix’ of competences 
• Eight competences define our goals for UWC 

teacher graduate, with 2 additional MRTEQ 
competences 

Moderador
Notas de la presentación
In order to start the process of re-designing the EDC 401 course from the previous ‘old’ course, namely, a set of competences at different levels, defined by unstructured outcomes, we examined the various levels of competences in UWC graduate attributes, MRTEQ and faculty competences.  First, we developed a concept map and reflected on our practice. Careful examination of the patterns of occurrence of the competences enabled the clustering of competences into themes, and ultimately the development of desired mix of competences or key dimensions. 

Six dimensions were developed to describe the development of a beginner teacher at UWC with a focus on the centrality of the student, namely, subject and pedagogical content knowledge, contextual practice, communication skills, reflective practitioners, critical teaching literacies and interpersonal relations, with an additional two described in the previous slide.



DEVELOPING ILOs 
• Verbs are useful markers for operationalising 

alignment (Biggs, 1996). 
• The final year EDC 401 course is depicted as using 

high level verbs such as theorise, reflect, 
generate and apply 

• We specify the verbs which describe the 
behaviours which we want students to enact in 
the context of the content discipline being taught 

• FOR EXAMPLE 

Moderador
Notas de la presentación
The next step is to explicitly state the level of understanding required rather than simply listing the topics to be covered. Verbs are useful markers for operationalising alignment (Biggs, 1996). The teaching methods allow students to do the things that the competences propose, operationalized by the verbs used as markers for the teaching activities. Verbs are used in a similar way in Table 1, where the final year EDC 401 course is depicted as using high level verbs such as theorise, reflect, generate and apply. Practically speaking, we specify the verbs which describe the behaviours which we want students to enact in the context of the content discipline being taught, specifying levels of understanding that can be used for awarding grades. The TLAs are then tuned to elicit those verbs, and they are also embedded in the assessment tasks. The teaching/learning context should be set up so that students have every encouragement to react with the level of cognitive engagement that the objectives require (Biggs, 2012). The students should be helped to do what they need to do in order to meet the ILOs (Biggs & Tang, 2007).  The first two ILOs in are about ‘applying’, which require knowledge of theory in the course which should be learnt and understood at a sufficient level to create a detailed written lesson plan (LO1) and select theoretical concepts to teaching in contextually diverse environments. The content was presented in class discussions, pre-reading, observation of video material, analyzing texts (LO1) and critiquing video material, lectures, class discussion, etc. (LO2). In LO3 the students are being enculturated into reflecting on their practice, and thus a mix of TLAs applicable to their own practice (de-briefing after teaching practice), and in-class reflections, for instance, analysing written and video material, whether in class or at schools reflections should be recorded in their reflective journals. Reflection should form part of their everyday practice.




Revised Competences & ILOs 
Activity: description (what 
the teacher does, what 
the students do) 

In class / outside the 
classroom 

Individual/ In pairs/ small-
group/ Whole class 

Resources required Time 
required 

Why this activity is appropriate Assessment 

  
The student applies professional 
communication principles when 
presenting a written and oral 
lesson plan, reflective pieces and 
portfolio development, with 
rational arguments for the 
adoption of methods whilst 
modifying their language according 
to the context and audience.  

1. In class 
Microteaching 
Role Play 
  
Students will present an oral 
lesson created on a lesson plan. 
  
  
Teaching practice in a simulated 
“classroom environment” [lecture 
period]. 
  

Group activity – each group 
member will present a part in 
the lesson 
  
  
  
  

Computer for Powerpoint 
presentation 
  
Whiteboard & writing 
material 
  
Resources for charts, 
worksheets 

1 hour lesson 
period 
  
  

Students will be exposed to writing a lesson plan, and then enacting the lesson plan orally to 
peers and the lecturer.  They will get a peer mark and mark from the lecturer. 
  
Importantly, they will get exposure to writing up a lesson plan; and feedback on the lesson plan 
from others on a rubric; as well as exposure to the lesson assessment rubric. 
  
Students will file the lesson plan & assessments in a portfolio which will contribute to their final 
assessment mark. Contents of the portfolio will be assessed on a rubric. 
  
Students will record their experiences in a reflective journal and assessed using a rubric. 

  
  
  
Lesson Plan (Written 
  
  
  
Lesson Presentation (Enacting 
the written lesson plan) 

  1. In class 
Showing videos: Enacting a lesson 
plan orally 
  
Videos will be available on the 
UWC online learning platform to 
watch in their own time 
  

In pairs 
  

Video showing a lesson 
  
A sample lesson plan  

1 hour lecture 
period 

Give students exposure to “markers” through theory and practice – on how to develop and 
enact a lesson plan, write a reflective piece and develop a portfolio 

  

  1. Outside class 
Pre-reading on key publications 
that would guide the choice of 
teaching, learning and assessment 
activities & theory for a lesson.  
  

Individual At least 4 readings on 
theory to guide 
construction and 
enactment of lesson plan 

5 hours 
  
Depending on 
students’ input 

Exposure to a variety of options to guide development of lesson plan: 
Theory 
Teaching activities 
Assessment activities 

  

  

ILO: Skilled Communicator 
Applies professional communication principles within real-life teaching situations, at schools, in classrooms enacted during lessons. 
•Teaching and learning activities 



TEACHING AND LEARNING METHODS 
• We would try to steer away from TLAs dominated by 

activities encouraging the surface approach 
• Such as too much focus on lectures and tutorials 
•  However, we would focus more on TLAs that 

encourage a variety of activities, and are student-
centred  

• As these promote a deep approach to learning 
 
FOR EXAMPLE  

 

Moderador
Notas de la presentación
The TLAs are then tuned to elicit those verbs, and they are also embedded in the assessment tasks. The teaching/learning context should be set up so that students have every encouragement to react with the level of cognitive engagement that the objectives require (Biggs, 2012). The students should be helped to do what they need to do in order to meet the ILOs (Biggs & Tang, 2007).  

The first two ILOs in are about ‘applying’, which require knowledge of theory in the course which should be learnt and understood at a sufficient level to create a detailed written lesson plan (LO1) and select theoretical concepts to teaching in contextually diverse environments. The content was presented in class discussions, pre-reading, observation of video material, analyzing texts (LO1) and critiquing video material, lectures, class discussion, etc. (LO2). 

In LO3 the students are being enculturated into reflecting on their practice, and thus a mix of TLAs applicable to their own practice (de-briefing after teaching practice), and in-class reflections, for instance, analysing written and video material, whether in class or at schools reflections should be recorded in their reflective journals. Reflection should form part of their everyday practice.




    

Te
ac

hi
ng

 M
et

ho
ds

 
Lectures  Traditional lectures have worked well in large group 

settings  
Tutorials  Face-to-face interaction with the tutor and a more 

personalized setting builds the students’ confidence 
Discussion
  

Of case studies, materials, videos, current affairs in 
education 

Practicals  
Microteach 

Student teachers spend 7 weeks at schools and apply 
theory to practice during this time 

Case studies  Helps students analyse and apply theory to varying 
contextual situations 

Self-directed 
study  

Students do not like independent work, especially 
independent PBL. But there is limited time to do this. 

Social media 
forums  

The lecturers tend to have less developed skills than 
the students – we always tend to play ‘catch up’. 

Moderador
Notas de la presentación
Here are some examples of TLAs that we commonly use to prepare teachers for teaching practice in the course EDC 401.  Though we use Lectures and Tutorials, we tend to see the value of these by using tools to facilitate the growth in students’ understanding of concepts. We use a variety of TLAs in a single session and ensure that students do a mix of groupwork, independent work, discussion and role-play develop both academically and affectively.



METHODS OF ASSESSMENT 
• Since this is a final year course, it is important to note 

that the verbs describing the ILOs for this course would 
be pitched at a high cognitive level  

• Hence the use of the words: reflect, apply, create, etc. 
• To align with ATs with a focus on higher order level, the 

following assessments will be used: 
– Lesson plans (oral and written) 
– Reflective Journal 
– Portfolio 
– Professional Development 

 
FOR EXAMPLE 

 

Moderador
Notas de la presentación
Definitions of each Assessment Activity as applicable to the EDC 401 course is shown in the following table (see next slide)



PROPOSED ASSESSMENT 
METHODS 

Method Rationale 

Lesson Plan  
& 

Presentation 

Lesson plans will express their written design of the lesson, and will 
be enacted in class. Part of these assessments will encompass the 
competences communication, professional practice, reflection. 

Reflective 
Journal 

Questions will be reflected on  and  written in their journal.  Students 
are encouraged to record learning-related incidences, and reflect on 
them, whether presented in class activities of on teaching practice. 

Portfolio Portfolio will be used for students to collect and document evidence 
of their experiences. Any resources developed or used in method 
classes or while on teaching practice can be used. 

Professional 
Practice 

Students’ conduct and growth professionally will be encompassed in 
practice and through their portfolio. 



7.       THE REVISED COURSE 
 
 
 

SEE ATTACHMENT 
(Table 1) 

Draft copy of Course Framework 

Moderador
Notas de la presentación
(1) Block 5 further guided our understanding of alignment. Aligning the Competences, ILOs, Teaching activities and Assessment Activities showed us the importance of clarity of expression when writing ILO’s and connecting them to a competence. Taking a stepwise approach when developing and aligning a course is important, because one always have to keep the bigger picture in mind. Aligning starts from the outside inward, where the university graduate attributes should align with the faculty’s vision (and in our case the Government’s Education Curriculum). Furthermore, once one has decided on the course competences, then one has to consider the level through expression of verbs appropriate to the course. Importantly, these will then inform the teaching and learning activities. These have to be drafted and revised continuously so that clarity of expression can be achieved, which can be time consuming.
(2) As was shown above, the process can be time-consuming. Staff members have to agree on the mix of competences as well as ILOs so that the course can be as cohesive as possible. So teamwork is pivotal to the success of developing a course. Given the time constraints and the varying views amongst staff, achieving agreement might be challenging.
(3) We have been given the experience of working with constructive alignment, and are aware of some of the challenges, so  over time we can devise ways to tackle a wider range of ILOs. We have developed as a team and feel our communication levels are improving, so we can definitely tackle other ILOs.�(4) The following issues are still challenging, and can create doubt with alignment, and is evident in the draft table that we could not refine due to time constraints:
Alignment can seem deceivingly simple, yet it is not. Indeed, alignment, in our opinion, is not a linear process, and has a multidimensional nature. In fact, each step is multidimensional starting with the merging and ‘mixing’ of institutional (graduate attributes) and faculty (curriculum) competences. At this point the ‘mix’ shapes the development of the programme and course.  
Competence selection influences course conceptualization and coherence. 
If not carefully conceptualized, then a resulting overcrowded and fragmented course could result, ultimately influencing the teaching and the assessment activities which are unlikely to align constructively.
Therefore, what we still have questions and doubts about is that within this complex multidimensionality, we struggle to take the chosen ILO’s and align these to the teaching and assessment activities that would best showcase our representation of a mix of competences, ILO’s, and teaching and assessment activities to strive for a conceptually coherent and contextually responsive course and programme.
 
 




UWC 
Graduate 
Attributes 

& (MRTEQ) 

 
Learning outcomes 

 
Teaching/Learning 

activities 

Assessment tasks and criteria 
Oral Lesson 

presentation 
Written Lesson 
Presentation 

Professional 
Development   

Reflective Journal Portfolio 

1. 
 Inquiry—
focused 
 
(Subject and 
Pedagogical 
Content 
Knowledge) 

 
Create a detailed written 
lesson plan and express it 
in an oral lesson 
presentation, showing 
evidence of an inquiry-
focus, with the depth of 
detailed subject and 
pedagogical content 
knowledge (PCK). 

 
Class discussion and in-
class exercises 
Pre-reading exercises 
Observing and analysing  
video clips of classroom 
lessons 
Analysing video lessons 
Microteaching 
Peer group feedback 
Role-play 

 
Design two lesson plans and express 
the written and oral presentation 
applicable in a classroom setting at a 
school during practice teaching, to be 
evaluated by the mentor teacher and 
university lecturer. 
 
 
 
 
 
 
 
See lesson evaluation sheet for criteria 

 
 

 
N/A 

 
 
 
 

 

 
 

2.  
Interpersona
l flexibility 
and 
confidence 
to engage 
across 
difference 
 
 
(Social, 
contextual 
and 
inclusive) 

 
Select the best 
combination of theory, 
practice and resources 
for optimal learner 
engagement and 
knowledge acquisition, 
showing evidence of an 
awareness and 
responsiveness to the 
larger social context for 
optimal inclusivity during 
classroom practice. 

 
 
Lecture  
Class discussion 
Critique lesson videos 
Resource development 
Guest lectures from 
experts 

 
 
Support the knowledge and 
theories in the designed lesson 
plans with a blend of creative 
resources to engage learners in 
effective and optimal classroom 
practice appropriate for the school 
context. 
 
 
 
 
See lesson evaluation sheet for 
criteria 

 
 
 
 
N/A 

 
Present written evidence 
in the reflective journal 
justifying the choice of 
combinations of theories 
and practices in response 
to contextual variables. 
 
See evaluation sheet for 
criteria 
 

 
 
 
 
 
N/A 

 



UWC 
Graduate 
Attributes 

& (MRTEQ) 

 
Learning outcomes 

 
Teaching/Learning 

activities 

Assessment tasks and criteria 
Oral Lesson presentation Written Lesson 

Presentation 
Professional 

Development   
Reflective Journal Portfolio 

3. 
Reflective 
practitioner 

Reflects on own practice by 
documenting evidence-
based self-reflection and 
feedback from 
knowledgeable others to 
describe reasons and present 
evidence for their point of 
view.  

 
Analysing reflective 
pieces 
Discussion 
De-briefing on own 
classroom practice 
Scrutinising evidence 
to determine facts 

N/A N/A N/A  
Reflects on 
practice daily and 
culminating in a 
weekly summary. 
Recorded in their 
Reflective Journal. 
 
 
 
 
See assessment 
sheet for criteria 
 

N/A 

4. 
Critically and 
relevantly 
literate 
 
(Technologic
al literacy 
and research 
skills) 

Conduct research for lesson 
preparations using the library, the 
web and other sources of 
information. 

Oral presentation 
Practical reports 

 
N/A 

 
N/A 

 
N/A 

 
N/A 

 
N/A 

Reflects using appropriate language 
and models of reflection 

Reflective writing Appropriate use of Powerpoint 
(see oral presentation 
assessment rubric) 

Appropriate use of 
images, pictures on 
charts, posters, 
pamphlets, etc. (see 
oral presentation 
assessment rubric) 

 
 

N/A 

 
See rubric for 
reflective practice 

 
 

N/A 

 Use the Internet, MS Word, MS 
Excel, MS Powerpoint to prepare 
lessons  (i.e. computer literate) 

Oral presentation Appropriate use of Powerpoint 
(see oral presentation 
assessment rubric) 

Appropriate use of 
images, pictures on 
charts, posters, 
pamphlets, etc. (see 
oral presentation 
assessment rubric) 

 
 

N/A 

 
 

N/A 

 
See 
portfol
io 
assess
ment 
rubric 

5. 
Ethically, 
environment
ally and 
socially 
aware and 
active 

 
Recognise the relationship of 
teaching to society, technology and 
the environment and contextual 
considerations 

 
Class discussion and 
exercises 
Reading tasks – popular 
articles, social media, 
published articles, books, 
articles, etc 

N/A N/A Student is able to 
critically analyse 
education articles in 
terms of the wider 
implications of 
education (eg. SES, 
poverty, education 
policy; and education 
as a tool for social 
change) 

N/A See 
portfol
io 
assess
ment 
rubric 



UWC 
Graduate 
Attributes 

& (MRTEQ) 

 
Learning outcomes 

 
Teaching/Learning activities 

Assessment tasks and criteria 

Oral Lesson 
presentation 

Written Lesson 
Presentation 

Professional 
Development   

Reflective Journal Portfolio 

6. 
Skilled 
communicators 
 
(Communicatio
n) 

 
Present a written and oral lesson plan with rational arguments 
for the adoption of methods whilst modifying their language 
according to the context and audience. The teacher 
communicates to enhance student teaching and learning. 

Present a clear, well-
structured oral 
presentation and well-
structured lessons 
 
 
 
See oral presentation 
assessment rubric 

Present a clear, well-
structured written 
presentation and well-
structured lessons 
 
See oral presentation 
assessment rubric 

 
 
 

N/A 

Present a clear, well-
structured written 
reflections  
 
 
See reflection 
assessment rubric 

Present a 
clear, well-
structured 
written 
portfolio 
 
 
See portfolio  
assessment 
rubric 

7. 
Work 
Autonomous 
and 
Collaboratively 
 
(Interpersonal 
Relations) 

 
Work independently and 
collaboratively applying 
knowledge and practice 
effectively. 
 
 
 

 
Co-operative learning lecture and 
home tasks 
Group research project and oral 
presentation 
Reflection tasks on group 
functioning 

 
 
Work productively in co-operative learning 
groups. Shows initiative with  lesson 
development through engaging in collaborative 
and independent practice with learners and staff 
at the school. 
 

 
 
 

N/A 

 
 
 

N/A 

 
Shows 
evidence of  
extramural 
involvement, 
and initiating 
practices.  

 
8.  
Professional 
competences 

Committed to apply 
professional responsibilities, 
adherence to ethical 
principles in a contextually 
changing environment, 
respect for the rights of 
others, acts fairly, is 
impartial in decision-
making,, is consistent in 
ethical decisions and 
recognises the importance 
of a positive work ethic 

 
Discussion 
Debriefing 
Readings and analysis of relevant 
texts  
Analysing videos 
Role play 

 
 
Conducting lessons professionally and etically 

 
 
 

N/A 

 
 
 

N/A 

 
Evidence of 
conduct 
from 
teaching 
practice 
schools 
report 
 
Written 
evidence of 
conduct 
from 
university 
supervisor 
 
Written 
evidence of 
conduct  
from mentor 
teacher at 
school 

 



Assessment 

Type (for example) Weighting Submission date 

1. Lesson 
evaluations 

50% 23/4/2013 

2. Portfolio 20% 10/5/2013 

3. Reflective 
Journal  

15% 7/10/2013–
23/10/2013 

4. Professional 
Development 

15%   

Total 100% 



8.    ALIGNMENT FOR OPTIMAL   
                    LEARNING 

• The course is developed so that students can 
develop holistically 

• It is a vehicle to transition students’ growth both 
theoretically and affectively 

• Students grow in confidence in Year 1&2; and 
then teach in authentic teaching scenarios Year 
3&4 – distantiate students from their own 
negetive learning experiences at learners 

• This ensures optimal learning and growth 

Moderador
Notas de la presentación
The four year Education Practice (EDC) programme at UWC was designed to develop a conceptually coherent and contextually responsive curriculum. In year 1 (EDC 101) and 2, knowledge is selected to focus on theoretical and disciplinary knowledge to give the teachers the conceptual tools to analyse their assumptions that constitute effective teaching and learning. Importantly, the teaching programme also distantiates the teachers from the experientially-acquired norms of teaching experienced in their own schooling. Many UWC students enter their first year university programme coming from largely dysfunctional schooling systems, where pervasive practices like insufficient engagement with conceptual knowledge and use of corporal punishment could be considered normal in their practice (Fleisch, 2007; Taylor et al., 2013). Some might argue that this model may underprepare teachers for the immediate classroom-based realities, and that the training teacher would need to learn some of the more technical and administrative aspects quite late in the programme. But the ultimate goal of this model is to minimize contact to two weeks of classroom observation only, to sufficiently distantiated them from their assumptions about teaching so that they have developed a theoretical lens through which to understand the ways in which structural and classroom practice may constrain as well as enhance learning (Rusznyak, 2015).
In Year 3 (EDC301) & 4 (EDC401) of the programme, the selection of relevant knowledge is organized around principles that foreground situational and practical knowledge. From Year 1 & 2, the teachers should become equipped with the theory for them to apply to practice in Year 3 & 4. At this level the teachers should respond to adapting their teaching to any contexts because they should have the conceptual tools to respond using theory-informed ways to limitations and structural constraints associated a context. Attempts  to prepare teachers for specific contexts are more likely to entrench rather than alleviate inequalities, as the emphasis is on contextual relevance and not the powerful knowledge that enables teachers (and their learners) to participate in nationally important conversations that transcend local contexts (Wheelan, 2010; Young, 2008). This approach ensures that we are moving away from giving teachers only survival tips and coping skills for teaching in contexts, which is argued to be anti-intellectual. 




9.       EDC 401  &  PROGRAMME 
• The focus of EDC 401 is PRACTICE - practically 

preparing teachers for school teaching, while 
other courses have a theory focus 

• The course shapes the programme  contributing 
to their growth in other courses in the 
programme 

• The course shapes the student to develop the 
knowledge, skills and affective attitudes for best 
classroom practice 

• Directly impacting the overall programme 
 

Moderador
Notas de la presentación
Constructive alignment is developmental across the four years from EDC 101 to EDC 401. As the competences progressively develop across the years, then students’ confidence will grow. Their confidence would grow as a function of their increased exposure to teaching practice at schools. Moreover the application of the theory covered during their teaching activities will be easier to apply given the increased confidence. Furthermore, these will then impact the student motivation and student engagement, directly improving their assessment activities.

As a consequence the programme will shape the students’ growth toward our goal of strong theoretical, practical and affective attributes envisaged by the UWC strategic plan and graduate attributes. Having a direct impact on the perception of the UWC student.






10.    EDC 401 & STUDENT GROWTH 
• The course supports the main programme 

by developing high quality teachers 
• Aligned to the standards of the national 

(MRTEQ) and institutional (GAs) standard, 
while maintaining the Faculty’s character 

• Thus preparing the teachers to address the 
critical challenges in school education in 
South Africa 
 

Moderador
Notas de la presentación
Given that MRTEQ and GAs support the ‘critical challenges’ of education in South Africa, the competences will act as a vehicle  to accomplish the improved assessment results. Indeed, these are likely to alleviate the challenges in South African higher education – where the impact is particularly prevalent at UWC. 

The high attrition levels, high drop-out at  first year level, lack of support students receive from their families, lack of support for students’ teaching and learning from the university, and lack of support from their placement schools will be alleviated. The strengthened and aligned new EDC 401 course will have all the support mechanisms built into the activities to guide students’ development.

A well-prepared and confident student will be sent to schools to tackle the challenges of South African school education.



11.   EDC 401 ALIGNMENT  
        CHALLENGES 
Overall alignment is very good, though challenges existed 
during development: 
 
• The eight competences aligned to many T&L activities 
• The many options of T&L activities requires careful 

selection making alignment time-consuming 
• However, the assessment activities were restricted to 

four types, that can be aligned to many competences, 
complicating assessment activities which is also time-
consuming 

• Though, over time, using combinations of T&L and 
assessment activities can guide one toward optimal 
combinations 
 

Moderador
Notas de la presentación
The alignment of a course requires a great deal of time and patience to produce a good product. These can be challenging given the role of an academic is changing because with the massification of education, precious time for research is lost because administrative duties have increased. Balancing research and teaching time is a challenge.

However, a well-aligned course can alleviate some of the challenges, because the student is central to the course and the course would feed their motivation and engagement. Teaching in such a course would be motivating for the lecturer, and perhaps this could ignite opportunities to study the students – a possible research opportunity.

However, the alignment of the course on paper, though carefully planned, does not always mean that implementation will be successful. Trial and error through using different combinations of T&L activities and assessment activities may vary annually, depending on the group of students one will teach. Furthermore, contextual changes can impact on the course itself, which implies that one will have to make changes, where necessary.

The role and function of the university academic is changing, and so is that of the student. Applying more technology applications to teaching, learning and assessment can change the shape of university education. Distant courses, online courses, social media, changing computer applications implies that we as academics have to evolve with student learning.

Keeping up with changes with nurture student growth in EDC 401 and any other course – but this is challenging as we have to keep an open mind.



12.         STRENGTHS OF EDC 401 
Level Importance 

UNIVERSITY • Universities are changing  globally 
• Gap between HE and economy needs 
• Influences employability, citizenship 
• Perceptions of UWC graduates 

DEPARTMENT • Builds communication, integration and support 
• Improved student-staff interaction 
• Encourage  ‘time on task’ activities in learning 
• Encourage assessment activities at  right level 

PROGRAMME 
 

• Aligns the course as a whole, integration 
• Learning can be developmental 
• Sets high academic challenge 

STUDENTS • Supports under-prepared students 
• New kind of student shaped by technology & social media 
• Students thus learn differently - have exposure to varied skills 
• At a higher  order thinking level 
• To encourage learning motivation and engagement 

Moderador
Notas de la presentación
The influences of many systems shape the development of a programme – particularly at three levels. National competences is shaped by the requirements of the national curriculum. University competences is shaped by the requirements of the university, particularly the graduate attributes Faculty of Education requirements is shaped by the experts in the faculty and their view of education
All these competences must merge to develop a UWC teacher graduate.

Developing a teaching programme is unlikely to be isolated to the faculty decision-making process. Institutional influences & decisions from the government (in the form of a curriculum), and the university graduate attributes influence the development of the programme. This development is likely to be in a stepwise approach. Starting from a foundation (bottom of the step ladder – MRTEQ)  University community - GRADUATE ATTRIBUTES FACULTY (UWC – Faculty of Education)  Department (Education Practice).

Ultimately these systems of influences shape the programme and this context influences the type of student developed at UWC.





13.      OVERCOMING CONTEXTUAL     
                       CHALLENGES 

• Communication at national and institutional can 
guide practice is pivotal 

• Support from other staff members in faculty 
• Consider collaboration activities  
• Consider factoring in staff-student interaction 

time in curriculum 
• Set high academic challenge use support from 

tutors, writing centre, postgraduates  
• Use time in curriculum effectively 
 

Moderador
Notas de la presentación
The University of the Western Cape faces many challenges. These were discussed throughout the presentation. But ultimately we have to rise above these challenges for the optimal benefit of the student. We believe that the first step toward such a process is to use Tuning as a methodology to guide and shape our practice.

We have to recognise the challenge – but also value – of using the national and institutional  competences to shape our practice. Given that these competences address the ‘critical challenges’  of South African and institutional issues that had to be addressed. Such alignment, though difficult, has guided the optimal development of the EDC 401 course.

Teamwork  and collaboration within the faculty is likely to be the best attributes to ensure the success of a course that is aligned. Communication would guide  course and programme development. Levels of communication should take place at all levels, from individuals, to departments, to curriculum, and with students themselves.

Curriculum pacing, time on task, teaching and assessment activities are all factors that should be planned into faculty meetings throughout the year. Staff and student interactions, can be shared with both permanent and contact staff – through planning and effective communication throughout the year.



14.              CONCLUSION 

• Constructive alignment of courses can strengthen 
student support at UWC 

• Students can develop competences to prepare 
them for the challenges of teaching in schools 

• Students as teachers can contribute to the 
development of the country 

• Tuning Africa constructive alignment can guide 
the development of courses 

Moderador
Notas de la presentación
This has been a very valuable journey for our whole group. We have found some parts of the course very challenging, for instance, having an extra workload with the  various tasks, meeting at regular times, sharing ideas (sometimes debating), working with each other at a different level of engagement, etc. These opened us up to a different way of learning too. An online course also forced us to engage with our fear of using technology, opening up by expressing our points of view through forums, working through a coordinator, coordinating our own workload with that of the Tuning workload.



 
 

Thank you 
University of the Western Cape 

mluckay@uwc.ac.za 


	Re-designing a Final year Course within a Teacher Education Programme using the Tuning Africa Methodology at a Higher education Institution in South Africa. 
	Outline
	1. CONTEXT OF RE-DESIGNED COURSE
	2.         THE COURSE EDC 401 
	3.       UWC STUDENT PROFILE
	4.        CHALLENGES AT UWC
	The UWC Strategic Plan (SP) for Teaching and Learning recommends
	Número de diapositiva 8
	Número de diapositiva 9
	�MRTEQ �
	Número de diapositiva 11
	Graduate attributes addresses ‘critical challenges’ in South African HE institutions
	MRTEQ COMPETENCES
	UWC Graduate Attributes
	FACULTY COMPETENCES
	 ALIGNING MRTEQ & GRADUATE COMPETENCES
	6.   COMPETENCE DEVELOPMENT
	DEVELOPING ILOs
	Revised Competences & ILOs
	TEACHING AND LEARNING METHODS
	Número de diapositiva 21
	METHODS OF ASSESSMENT
	PROPOSED ASSESSMENT METHODS
	7.       THE REVISED COURSE
	Número de diapositiva 25
	Número de diapositiva 26
	Número de diapositiva 27
	Assessment
	8.    ALIGNMENT FOR OPTIMAL  �                    LEARNING
	9.       EDC 401  &  PROGRAMME
	10.    EDC 401 & STUDENT GROWTH
	11.   EDC 401 ALIGNMENT �        CHALLENGES
	12.         STRENGTHS OF EDC 401
	13.      OVERCOMING CONTEXTUAL    �                       CHALLENGES
	14.              CONCLUSION
	Número de diapositiva 36

